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, The Center for Language Education and Research (CLEAR) is funded by
the Office of Educational Research and Improvement (OERI) to carry out a
 set of research and professional development activities relevant to the
~ education of limited English proficient students and foreign language
‘students.  ILocated at the University of California, los Angeles, CLEAR
also has branches at the Center for Applied Linguistics in Washington,
D.C., Yale University, Harvard University, and the University of
California, Santa Barbara. 4 : S o _
, . CLEAR believes that working toward a language-competent society
should be among our nation's highest educational priorities. Thus, CLEAR
is committed to assisting both non-native and native speakers of linglish

N t0'developfa.high;degree,of;academic‘proficiency’in,understanding,

- speaking, reading, and writing in English and a second or native language.
To work toward this goal, CLEAR has united researchers from education,

linguistics, psycholegy, anthropology, and sociology with practitioners,

parents, and community agencies. =~ = o '

A coordinated set of research, instructional improvement, community
. involvement, and dissemination activities are oriented around three major
. themes: (a) improving the English proficiency and academic content

knowledge of language minority students; (b) strengthening second_langﬁage EE;

capacities through improved teaching and learning of foreign languages;
and (c) improving research and practice in educational programs that
jointly meet the needs‘of’language'minority and majority students.

The CLEARZEduéationallReport Series is designed for practitioners and
laypersons interested in issues in second language education and foreign -

language teaching and research. -
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A basic assumption of many current second language teaching method—‘
o ologies is that 1anguage instruction is more effective if the second

| language is not taught merely as subject matter, but rathervis used as the
’mediumiofkinstruction»for the standard school curriculum. While this
»contehtébased,approach’is hardly a new idea, its application has been
relatively)limited~in instructional settings. Instead throughout most of

‘the historybof-second 1anguage education in the United states, the second
ilanguage has been taught as a separate school. subject with emphasis on
i'eprIClt teaching of the formal rules of the language. This approach was
: particularly commo ‘in the heyday of Foreign Language in the Elementary
SChool (FLES) in the 1950s and 60s and in many English as a Second
uLanguage (ESL) approaches to the education of limited English speakers.

Dissatisfaction with the ineffectiveness of these traditional

: approaches led to the establishment of an innovative 1anguage program in a -

l“.suburb of Mbntreal in 1965. This program, which came to be known as the
_immersion model was based on the premise that English-speaking studants

'Ecould receive the majority of their elementary school education through

i _fthe medium of a second 1anguage (French) without retardation of first |

'f;klanguage or scholastic skills. In addition, it was hoped that the

) ,:_students would develop positive attitudes toward speakers of the second

*=Q.:Canadia“f};j

“'1anguage (French) while maintaining positive identification as English-

Twenty years of monitoring student progress in the first exPerimental"*z

“confirmed that immersion students do indeed become functionally bilingual ‘;P

and equal or surpass their monolingual peers in English language develop- P



fkment and scholastic achievement. Furthermore, as a consequence of the

bilingual experience, immersion sty ‘ents develop ‘positive attitudes toward

g representatives of both the target language group and toward their English
her’tage., During the past two decades, immersion foreign language

,v,programs have expanded rapidly across the 10 Canadian provinces and in thek

_}United States (albeit to a lesser deoree) More recently, an offshoot of

 the traditional immersion model has attracted interest among language
educators. This offshoot,vreferred to here as bilingual immersion, is
 described in greater detail in the following sections.

" what is a Bilinqual Tmmersion Program?

A bilingual immersion program employs a curricular design which
,’shares the basic assumption of the immersion model that a second language
o is best learned as the m_ii__ of instruction, not as the ghjeg; of |

instruction.‘ Bilingual immersion programs, however, differ from the

. traditional 1mmersion model in two important respects. First, a bilingual
| immersion program does not incorporate the "sheltered" feature of
‘,traditional immersion programs In other words, in a bilingual immersion

:program second language learners are not separated from natiVe speakers of

';:'the target language for purposes of instruction, but rather, the two

iQ”jAlanguage groups are purposefully mixed., Second while immersion programs

'have traditionally been designed exclusively for language majority

W(English;,peaking) students as foreign 1anguage enrichment programs, the

t:‘_bilingual immersion program can serve the needs of both 1anguage majority

L and 1anguage minority students. Thl:ll, the lanquage naj ority Bt“dent B

:receives foreign language instruction within the school setting and the ‘
‘flanguage minority student benefits from the opportunity to maintain the ‘




native or‘home language uhile'concurrently acquiring a second language,
:English.._The term bilingual immersion is used to describe the inter-
locking oritwo-way_nature of this second language~program. In this type -
;of immersion“program, the distinction between a foreign language program
and a second language pregram blurs; the goal of the program is the
development of bilingual pro iciency for all participants.

lWhat are the SQecific Prgg;ammatic and Instructional Features

of a Bilinggal Immersion Prggram?

A good example of an elementary bilingual immersion program is the

Title VII Spanish-English Language Immersion Project in the san Diego
'Unified School District. In san Diego, the Spanish-English bilingual
immersion program.was established in 1975 to provide limited English
' proficient (ﬂEP)kstudents with‘an opportunity to become fully bilingual‘in |

EthEIr home - language, Spanish and in their second language, English and
t‘likeWise, to provide Spanish as a second language instruction for native
Jf English speakers. The San Diego program is aptly named bilingual

B immersion since it incorporates a first language maintenance component as

’°%:’weil as a second language instructional program folloWing immersion

v;'principles.

Several interesting features of the San Diego Spanish-English

i::] bilingual immersion program should be pointed out. It is a strictly

ﬂfmiovoluntary program which begins in pre-school v While the pre-school

“fprogram is optional enrollment guarantees a place in the regular

'elementary immersion program. A vital parent component exists in. this

;program, ranging from parenting workshops to improve home-school communi-fti,;

ication and train parents as classroom volunteers to parent participation f'




“on adVisory committees at each school Slte. In pre-school through grade
; 3 there are separate teacb‘rs for the Spanish and English components of
| the curriculum. In'grades 4f6 the classroom teachers have a dual Spanish-
"English responsibility. All'teachers in the program hold bilingual
certificates. hResource,teachers are available to assist teachers with
materials and curriculum development and student assessment and to plan.
.‘pre-serviceVand innservice workshops for the staff
| All students are. cxpected to become "fully bilingual" in other
words, to develop native-like proficiency in both Spanish and English.
The linguistic‘compoSition of the classes is determined by an approx1mate
: ratio of 60% Spanish LEP students to 40% EngliSh—speaking‘students. More
English is included instructional time than in a traditional immersion -
‘program for language majority speakers.' For instance, there are 20
‘.“minutes of oral English in pre-school and 30 minutes in kindergarten and
’grade 1._ English reading and language arts are presented in grades 2 and
3 for one hour, by grades 4-6 Spanish and English instructional time is |
equally divided in the school -day. Throughout the elementary prog , all- M
"Fstudents in the class receive ‘the same Spanish and English instruction.'
_In other words there is no pull-out of students for certain language
,,ks{_lessons as in some types of bilingual programs
iiifig Effective is thg gilinggal Immegsion g;ggrgm i an Dieg
Vf'“ The Title VII Spanish—English bilinguel immersion program in San
’;Diego hes 1ongitudina1 records of student achievement since 1975 |

{District evaluations have shown that, on the aVerage,’

- ,(Torrance, 1982)' i
project: student jboth LEP and English—speaking students - equal or :

surpass establis »dfnorms for oral language development, reading, add




mathematlcs in both languages by completion of elementary school. Pro]ect
’.evaluators caution, however, that the developmental sequence for language
skills differs from that of traditional classes. Since the native English
‘speakers do not receive 1nstruction in English reading as early as do .
StUdEJtS in the district's regular elementary school programs, there is an A:V
initial lag period in first language achievement. Once English- lS
,introduced, project students make "rapid and sustained" progress in

¥nglish reading‘(p. 183), and ultimately meet or exceed English language

. norms for their grade levels. Similarly, the native Spanish speakers
eventually acquire Engllsh language skills that are above the norm for
students in English—only or ESL 1nstructional prograns.

.'~_What are the Considerations in Implementing

f_a Bilinggal ;mmersion Prgg;am?

A bilingual immersion program is an ambitious undertaking, especially‘_
-cons ovring the two—way nature of the approach. Among the many practical o
questions Wthh must be considered in the implementation of such a program‘jih:

,-pare the following.k Who is the target group that the program ls primarily

",’designed for? What is the ideal linguistic makeup of the classes? In

- other words, is a bilingual 1mmersion program feasible with a class
"cgmposed of many language groups, or is a homogeneous language group

'}1preferable? How much of the school curriculum,‘or alternatively, how

little should be devoted to English language instruction? R

' Once a decision is made to implement a bilingual immersion program,

’ V_how can the program be "sold" to parents? What can be done to insure thatyc

'7a5=parents are actively involved in the program? Teachers will need pre—"»3gl

',service and in—service training and will have to determine the extent of




curriculum and materials adaptation required by the new program.
‘Dec1sions will have to be made about other personnel (e g., aides,
‘resource teachers) needed to offer a successful program. Still other
concerns exist about how to deal with'late-entering students and main-
tenance of the student ratio of English and non-English speakers. If the
tWo-way program is a program within a school, What;is the principal's role
in3creating>aVcooperative‘working environment for both the immersion and
’the‘regular program? Of more theoretical interest are questions of how ‘
sinteraction with natiVe speakers actually affects language acquisition and

how second language learners who are not sheltered do without benefit of

linguistic adjustments and simplifications afforded them when they receive -

separate language’instruction.

~In sum, a bilingual immersion program extends the immersion model of
foreign language education to meet the language needs of two distinct
vstudent populations., This type of program draws upon the natural resour-
ces which exist when two language groups are mixed in the same instrqu‘

‘tional setting. language minority children learn English from majority

E group children and in turn English-speakers learn the home language of the

-,;1anguage minority children. Furthermore, while expanding their llngu1Stlc e

‘ repertoire, both groups maintain their home language and succeed academic- o

callys




. NOTE:

The Center for Language'Education and Research will‘conduct a
survey in ﬁhe 1986-87 schonl year which seeks to identify and
descrike existing bilingual immersion érograms. if you can
prdvidé us with this kind of information or are interested in
receiving,informatibn 6n our survey results, please address yourk
inquiries to the author at:

CLEAR

1100 Glendon Ave., Suite 1740

Los Angeles, CA 90024
(213) 206-1486
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